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Abstract 

The dilemmas in which the educational institutions in most developing 
countries find themselves arise partly from the arguments on the 
educational and national developments. This paper, therefore, not only 
looked at the perspectives of university education dilemmas in the era 
of globalization in Nigeria, West Africa but also identified the 
consequences. Among such consequences are: Global low ranking of 
Nigeria Universities, Brain-drain syndrome in Nigeria Universities, 
Graduate unemployment, Low Human Development Index (HDI), Low 
Per-Capita Income.  The study was descriptive survey. Three research 
questions guided the study. The population comprised 104 approved 
universities in Nigeria (National Universities Commission, NUC 
2010). The sample size comprised 60 universities in Nigeria. Data was 
collected through the questionnaire. Cronbach alpha was used to 
ascertain the reliability while the mean (x), weighted mean and rank 
order were used for the analysis of the study. The findings revealed, 
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among others, Public and private university academic staff strongly-
believed in the perspectives of university education model and other 
dilemmas in the era of globalization in Nigeria, West Africa. It was, 
therefore, recommended that NUC should encourage Nigeria 
universities to queue-up in the global trend across nations of the world. 

 
 

Globalization, Per se, is a highly contested term as different people 
conceptualize it in different ways (Fukuyama 1989, 1992; Giddeons 1990, 1999; Hirst 
& Thompson 1999; Robertson 1995; Rodrik 1997; Sklair 1995; Tamuno 2007; & 
Ohmac 1990) cited in Mok and Tan (2007:20). Scholte (2002) cited in Oni (2007:31) 
considered globalization as universalization. In this link, the world “global” is used in 
the sense of being “worldwide” and globalization is seen as process of spreading 
various objects and experiences to people at all corners of the earth. A classic example 
of this would be the spread of computing, television and so on. In relationship with 
quality education, Abubakar (2001) cited in Nwala (2011:2) posited that globalization 
entails universalization whereby objects, practices or even values transcend geo-
political boundaries, penetrating the hitherto sovereign nation states and impacting the 
orientation and value system of the people. However, the Youth and Globalization 
Report cited in Odor (2002:53) stated that globalization is just a euphemism for a new 
type of domination… what is happening is another type of colonialism, another type of 
dominance but cloaked and camouflaged in such a manner that it becomes a little more 
palatable to people. Continuing, they maintained that it is a system so dependent, not 
just upon interest rates but upon the idea of maximization of profits which have now 
created an economic system that has legitimized greed. It affects all facets of life 
universally such as science and technology, culture, economic, environmental, social 
and political. The variables of globalization are deregulation policy, liberalizing 
ownership and control of schools, Information and Communications Technology (ICT) 
and privatization policy of public enterprises which are the areas this research is 
delimited to. Globalization is applied to all aspects of human discipline as we have 
economic, political aspects of globalization, education globalization and other aspects 
(Amakiri, 2006:4-5). 
 

According to the National Policy on Education of the Federal Republic of 
Nigeria (2004:4 & 6-8) education in Nigeria is an instrument “par excellence” for 
effecting national development… The five main national goals of Nigeria are the 
building of (a) a free and democratic society; (b) a just and egalitarian society; (c) a 
united, strong and self-reliant nation; (d) a great and dynamic economy; and (e) a land 
full of opportunities for all citizens (section 1, 3(a-e). 
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Also, the policy document further states that the national educational goals are 
therefore: (a) The inculcation of national consciousness and national unity; (b) the 
inculcation of the right type of values and attitudes for the survival of the individual 
and the Nigerians society; (c) the training of the mind in the understanding of the world 
around; and (d) the acquisition of appropriate skills and the development of mental, 
physical and social abilities and competencies as equipment for the individual to live in 
and contribute to the development of the society [Section 1, sub-section 7 (a-d)]. 
The development of higher education (universities) in Nigeria is closely related to the 
history of higher education in developing countries especially in Africa. Nigeria had 
her first university college (now, University of Ibadan) established in January, 1947. 
However, a full-pledged Nigerian University (University of Nigeria, Nsukka) was 
established in 7th October, 1960 (Fafunwa 1995:158). Today, there are one hundred and 
four approved universities in Nigeria progressing at the rate of almost two universities 
for each year of its sovereign nationhood. By comparison, all other African States have, 
according to Aye Adewole cited in Emenyonuu (1998:93), “a total of about 52 
universities 13 in Egypt, 8 in Nairobi, 4 each in Sudan, Cameroon and Zaire, 2 each in 
Ethiopia, Guinea, Ivory Coast and Niger, while the rest have one each or none at all”. 
This implies that Nigeria have more than half of total universities in Africa but turn out 
university graduates whose qualities are questionable. Igbuzor (2007:3) observed that: 
“Nigeria education is currently at a crossroad as far as producing individuals who will 
work to deserve and justify their pay, work independently, globally and bring creativity 
into their workplace is concerned”. 
  

At inception, universities were established for intellectual and social purposes 
but now, universities have become centres of excellence, intellectual, social, cultural 
and political issues as well as research (Fafunwa 2001). The 21st century functions of 
universities can neither be carried out by guilds as it were nor just by one country, it has 
to be shared by all countries of the world in one form of partnership or another. This is 
the reason university, by nature and scope, is institutionally international or global. The 
global objectives of university education are: 
(i) To seek truth; 
(ii) To teach truth; and 
(iii) To preserve truth. 
 
More so, the Nigeria education policy states, goals of tertiary education (university) 
shall be to: 
(a) Contribute to national development through high level relevant manpower 

training. 
(b) Develop and inculcate proper values for the survival of the individual and 

society. 
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(c) Develop the intellectual capability of individuals to understand and appreciate 
their local and external environments. 

(d) Acquire both physical and intellectual skills which will enable individuals to be 
self-reliant and useful members of the society. 

(e) Promote and encourage scholarship and community service. 
(f) Forge and cement national unity. 
(g) Promote national and international understanding and interaction [Section 8, 

subsection 59 (a-g)]. 
 

The above stated goals, no doubt, suggest that university education is an 
important vehicle through which these goals could be achieved as each and every one 
of them is either an outcome or mark of globalization. 
 
 In fact, Nigeria could not afford to stand aloof and watch other nations in the 
global trend. Nigeria, like many countries, is transforming its educational system within 
the context of the changing global economic system. Electoral slogans have been 
dominated with the provision of education for all citizens and the creation of more 
places within the school system. Drawing from government’s mission to introduce a 
new era of engagement with the world of enterprise, higher education, civic 
responsibility, the Obasanjo’s regime has placed education at the vanguard of social 
and political change. Driven by her commitment to the UN membership, she has been 
able to lay the foundation upon which an excellent education super-structure could be 
build. Her commitment has been embedded in such major areas of concerns as the EFA 
Dakar (2000) framework, the UN Millennium Development Goals (MDGS), the UN 
Literacy Decade, the UN Decade of Education on Sustainable Development, the World 
Summit on the Information Society (WSIS), and the World Summit for Sustainable 
Development etc. These commitments ought to have shaped the nation’s educational 
thought and practices in such sectors, but not limited to, tertiary education and 
introduce the government to an expanded range of partnerships as education is no 
longer perceived as purely government’s business (UBEC, 2004 cited in Okereke 
2006:135-136). 
 
 Regrettably, however, the Nigerian universities are trailing very far behind the 
global scene. The global ranking of universities in 2002 did not favour African 
university. No university in Africa made it to the elite list. It was further reported that 
Harvard University topped the list of 200, followed by the University of California, 
Berkeley; the 3rd position was taken by Massachusetts Institute of Technology; 4th, the 
California Institute of Technology; 5th and 6th, Oxford and Cambridge Universities 
respectively. The 200 top ranking universities were found in 29 countries with 62 in 
USA, 30 in the UK, 17 in Germany, and 14 in Australia (Okebukola 2005:47). Also, 
the World University ranking recently published by NUC in 2006 was not favourable to 
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any Nigerian University… According to the Web ranking of top 1,000 Universities in 
the world, no Nigerian university was also among the first 50 universities in Africa, not 
in the world. The measures to be used for the ranking of Nigerian universities to qualify 
for fielding for global competition for 2005 were the percentage of academic 
programmes of the university with full accreditation status; compliance with carrying 
capacity; proportion of the academic staff of universities at professional level; foreign 
content (staff & students); proportion of staff of the university with outstanding 
academic achievements; internally-generated revenue; research output; student 
completion rate; Ph.D graduates output for the year; stability of university calendar; 
and student personal computer (PC) ratio in the ICT-enabled world (Okebukola cited in 
Ebong 2006:189-190). Writing on the global challenges of education, Agabi and 
Onyeike (2008:83) wrote that countries in Africa, Asia and North America by the turn 
of the 21st century, were still struggling to address issues of mass illiteracy, gender 
disparity in education and imbalance in educational opportunities between regions. 
Ebong (2006:183) wrote that Nigerian universities have to overcome the internal 
problems of inadequate funding, over-population of the students, research opportunities 
as well as inadequate state-of-the art facilities before they can compete with the rest of 
the world. 
 
 Essentially, investment in university education requires the making of choices. 
Now that countries in transition are undergoing through some fundamental 
restructuring of extreme economic relations, managers of university education are 
caught in a web of decision-making further compounded by the changing external 
climate which has put their internal decision-making procedures under considerable 
pressures and/or dilemmas. According to the New International Webster’s 
Comprehensive Dictionary of the English Language, dilemma is a necessary choice 
between equally undesirable alternatives, a perplexing predicament; a syllogistic 
argument which presents an antagonist with two or more alternatives but is equally 
conclusive against him, whichever alternative he chooses (Typhoon International, 
2004:358). Government’s educational campaign has placed modernizing education at 
the top of its policy priorities. In practice, this has involved the entrenchment of the 
policies of privatization and marketization, which are in responses to the World Bank 
(WB) and International Monetary Fund (IMF) requirement that national governments 
develop economic policies that emphasize economic growth and property rights over 
social welfare and personal rights (Hursh & Martina 2003). The current federal 
government plan to transform education sector into market system in order to improve 
it, while at the same time, reducing education funding as part of the overall plan to 
reduce government expenditures on social services, is in tandem with such WB 
requirement, cited above. Hursh and Martina (2003) described this practice as a shift 
from Keynesian to neo-liberal economic policies. According to Mulderring (2003) neo-
liberalism entails opening up education to business values, interest, principles, methods 
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of management and funding additions. This ideology should be understood as an aspect 
of government’s relationship to more global political and economic forces (Okereke, 
2006:154). 
Suffice it to posit here an excerpt from Nwala and Nnokam (2012:22)’s abstract that: 

“Unless government eschews the old prevailing perception that the 
private sectors were their competitors and recognize them, in practical 
terms, as partners in the business of education, our leverage and 
claims for improving access to and quality of education is vague and 
the goals of globalization will not be achievable in Nigeria”. 

 
This stands to reason that there is an existing Public Versus Private Participation 
dilemma in the funding and management of Public universities in the 21st century in 
Nigeria, West Africa. 
 
 Other perspectives of university education dilemmas in the era of globalization 
in Nigeria, West Africa include: “book-teacher model” Versus shift to alternative ICTs 
in universities for improved teaching-learning process, conventional governance and 
traditional management model versus neo-liberal paradigm of privatization policy of 
public enterprises for adequate funding; deciding on the applicability or otherwise of 
the tenets of globalization to refocus the university system for better performance; 
deciding on retaining programmes for university staff to equip them with the necessary 
skills and competencies in the IT revolution. They also include deciding on achieving 
global university objectives, national goals of education or Nigerian university goals; 
deciding whether or not to include education sector (university education) in the 
National Council on Privatization (NCP) list established in December, 1990 in 
pursuance of the dividends of privatization policy in Nigeria; deciding when to enact 
and implement deregulation policy for raised level of competitiveness and therefore, 
higher productivity in Nigeria; deciding when to enact and implement liberalization 
policy for free flow of goods and services from one nation to another; and ways of 
incorporating the info and techno-shy and societal laggards (Amutabi, 2004:7). 
 
 The purpose of this study was to investigate the perspectives of university 
education dilemmas in the era of globalization in Nigeria, West Africa, specifically to: 

1) Identify the perspectives of university education model and other dilemmas 
in the era of globalization in Nigeria West Africa; 

2) Unravel the extent terminological misconceptions of globalization and socio-
economic factors are perspectives of university education dilemmas in the era 
of globalization in Nigeria, West Africa; and  

3) Determine the consequences of the perspectives of university education 
dilemmas in the era of globalization in Nigeria, West Africa. 
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The study is significant for a plethora of reasons:  
1) The study show-cased the various dilemmatic situations university education 

administrators encounter and the need to wriggle out of such dilemmas to re-
focus university system for better performance in the era of globalization in 
Nigeria, West Africa; 

2) It exposed the wrongful opinions often held by university education 
administrators while on the horns of dilemma, capable of directing them to 
better alternative opinions in the era of globalization in Nigeria, West Africa; 

3) The study also revealed wide range of new governance models at the disposal 
of university education administrators in the era of globalization in Nigeria, 
West Africa; 

4) It identified the constraints to university education and the possible solutions 
in the era of globalization in Nigeria, West Africa; 

5) The study focused the detrimental effects of university education dilemmas 
in the era of globalization in Nigeria, West Africa; and 

6) Finally, the recommendations of this study, if implemented, will improve the 
standards of the university education in the era of globalization in Nigeria, 
West Africa. 

 
The study is anchored on the following theories: 
1. The World-System Theory of Globalization; 
2. The Cultural-historical Activity Theory of ICT 
3. The X-efficiency Theory of Public-Private Partnerships; and 
4. The Attribution Theory of Motivation 
 

The World-system theory of globalization inspired by the works of Immanuel 
Wallerstein and his school in 1979 rests on the international division of labour that 
distinguishes core, semi-periphery and periphery countries. It demonstrates how 
wealthy, average and poor societies or countries were locked together within a world-
system, advancing their relative economic advantages and disadvantages that carried 
over into politics and culture (Warner, 1996:1674). Corroborating, the Cultural-
historical Activity Theory of ICT propounded by Cole and Engestrom in 1993; and 
Langemeyer and Nissen in 2005 cited in Hammond (2008:3) states, mutatis mutandis, 
key to chat is to understand the complexity, communicative interdependence and 
dynamic nature of the activity system and emphasizes rules, divisions of labour and 
community beliefs/practices. The X-efficiency theory of Public-Private Partnerships 
was developed by Leibenstein in 1966 cited in Hall and Lobina (2005:2). His idea was 
that public institutions or enterprises cannot fail as long as official financial and 
monetary policies are expansionary enough to bail them out or to limit their probability 
of failure… Public-private partnerships are necessary to reduce the sources x-efficiency 
in public organization and to allow them to respond to market forces and become more 
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competitive. The Attribution theory of motivation founded by Fritz Heider in 1944, 
later proposed for education by Frasher and Frasher in 1980 cited in Ukeje, Okorie and 
Nwagbara (1992:148-149) states that behaviour is attributed to one’s perception. They 
argue that attribution processes explain how individuals can manage themselves and 
their environment to achieve desired or set goals. Simply put, an attribution is a 
judgment about the causes of another’s behaviour. The attribution of what causes a 
person to behave in a certain manner depends on the observer’s perception of whether 
personal forces (efforts and ability) or environmental forces (Luck and task difficulty) 
exercise greater influence. 
 
 The judgment about the perspectives of University education in the era of 
globalization in Nigeria, West Africa as presented in this study translates into dilemma 
whereby the tasks of university administrators in the era of globalization are viewed as 
either being difficult because globalization is a new trend across all nations of the world 
with its peculiar challenges and/or responsibilities be left to their fates due to the 
demographic, political, social and economic environments prevailing in Nigeria-West 
Africa. This is supported by Guttal (2000) cited in Nwala (2011:8) who in her anti-
globalization school of thought believed that those countries that are already wealthy, 
socially and politically privileged and have access to capital, higher education, 
production assets and other resources such as technical know-how and hardware are 
usually able to benefit from the economic changes brought about by globalization. 
However, she continues, those who are already poor and socially and politically 
disadvantaged often face tremendous difficulties and find they worse off than before 
since they are compelled to operate in a more aggressive economic environment but 
without the government or public support they once relied upon. Also, the claims of 
many Nigerians is that professor A.B. Fafunwa, the then minister of education, could 
not perform while in office in spite of all efforts and his academic prowess due to the 
Nigerian factor. In fact, environmentalists believe that the environmental factors 
outweigh hereditary factors in influencing human behaviour. Hence they subscribe to 
the Charles Darwin’s (1809-1882) evolutionary principle of “survival of the fittest and 
elimination of the unfit” amidst the unresolved tendentious, teleological and sterile 
nature-nurture controversy in human growth and development. 
 
Statement of Problem 
 The rate of quality decline in public services, university education in particular, 
in Nigeria had attracted the attention of many Nigerians and comity of nations of the 
world at large. How come those Nigeria universities are trailing very far behind the 
global scene? It is no longer news but a historical event that the global ranking of 
universities in 2002 did not favour African university. No university in Africa made it 
to the elite list. In fact, Harvard University topped the list of 200, followed by the 
University of California, Berkeley; the 3rd position was taken by Massachusetts 
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Institute of Technology; 4th, the California Institute of Technology; 5th and 6th, Oxford 
and Cambridge Universities respectively. The 200 top ranking universities were found 
in 29 countries with 62 in USA, 30 in the UK, 17 in Germany, and 14 in Australia. 
Also, the World University ranking recently published by NUC in 2006 was not 
favourable to any Nigerian University… The Web ranking of top 1,000 Universities in 
the world, no Nigerian university was also among the first 50 universities in Africa, not 
in the world. When will Nigerian universities overcome the internal problems of 
inadequate funding, over-population of the students, research opportunities as well as 
inadequate state-of-the art facilities? The reasons for this state of affairs might be, but 
not limited to, the web of decision-making leading to perplexing predicaments and 
challenges which university administrators and managers are caught in. Hence, this 
study bothered on the perspectives of university education dilemmas in the era of 
globalization in Nigeria, West Africa. The study covered the following areas: 
1) The perspectives of university education model and other dilemmas in the era 

of globalization in Nigeria, West Africa; 
2) The extent terminological misconceptions of globalization and socio-economic 

factors are perspectives of university education dilemmas in the era of 
globalization in Nigeria, West Africa; and 

3) The consequences of the perspectives of university education dilemmas in the 
era of globalization in Nigeria, West Africa. 

 
Research Questions 
 The following research questions guided the study: 
1) What are the perspectives of university education model and other dilemmas in 

the era of globalization in Nigeria, West Africa? 
2) To what extent are terminological misconceptions of globalization and socio-

economic factors perspectives of university education dilemmas in the era of 
globalization in Nigeria, West Africa? 

3) What are the consequences of the perspectives of university education 
dilemmas in the era of globalization in Nigeria, West Africa? 

 
Methodology 
 The study investigated the perspectives of university education dilemmas in the 
era of globalization in Nigeria, West Africa. The study was anchored on the World-
system theory of globalization inspired by the works of Immanuel Wallerstein and his 
school in 1979 and the Cultural-historical activity theory of ICT propounded by Cole 
and Engestrom in 1993; and Langemeyer and Nissen in 2005, supported with the X-
efficiency theory of public-private partnerships developed by Leibenstein in 1966 and 
the Attribution theory of motivation founded by Fritz Heider in 1944, later proposed for 
education by Frasher and Frasher in 1980. The study was a descriptive survey. The 
population comprised 104 approved universities (63 public and 41 private) in Nigeria 
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(National Universities Commission, NUC 2010). The sample size comprised 60 
(approximately 57.69%) universities in Nigeria, 10 drawn from each of the six geo-
political zones in Nigeria using stratified random sampling technique wherefrom 5,000 
public and private staff (4,000 public and 1,000 private) out of 31,038 academic staff in 
the universities (28,624 public and 2,414 private) in Nigeria (Teachers Registration 
Council of Nigeria, TRCN 2010:53-57) used as respondents for the study. A 28- item 
of a points Perspectives of University Education Dilemmas in the era of Nigeria, West 
Africa Questionnaire (“PUEDGNWAQ”) was developed. Reliability Cronbach Index 
of 0.71 was obtained. Data collected were analyzed using mean (X), weighted mean 
and rank order to analyze the three research questions formulated for the study. A 
criterion mean of 2.50 was determined from the values assigned to the response values, 
thus: SB/VGE = 4; B/LE = 3; D/LE = 2; SD/VLE = 1; = 4 + 3 + 2 + 1   = 2.50 
               4 
Therefore, any item whose mean ranged from 2.50 and above was determined by its 
extent and/or believe while items whose mean fell below 2.50 were also determined by 
their extent and/or disbelieve. 
 
Results 
The analysis of data obtained for the purpose of this study is presented in tables. The 
research questions were answered in response to the questionnaire items. 
 
Research Question 1: What are the perspectives of university education model and 
other dilemmas in the era of globalization in Nigeria, West Africa? 
 
Table 1: The Perspectives of University Education Model and Other Dilemmas in 
the Era of Globalization by Public and Private Academic Staff            
             N = 5000 
S/N Perspectives of university education 

model and other dilemmas in the era of 
globalization variable 

Public University 
Academic Staff 
(n=4000) 

Private University 
Academic Staff 
(n=1000) 

x Rank 
order 

x Rank 
order 

1. “Book-teacher model” versus shifts to 
alternative ICTs in universities for 
improved teaching learning process 

4.01 5th  4.05 4th  

2. Conventional governance and traditional 
management model versus neo-liberal 
paradigm of privatization policy of public 
enterprises for adequate funding of 
university education in Nigeria 

4.02 4th  4.02 4th  

3. Deciding on the applicability or otherwise 
of the tenets of globalization to refocus the 

4.00 8th  4.01 6th  
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university system for better performance 
4. Deciding on retaining or re-designing 

training programmes for university staff to 
equip them with the necessary skills and 
competences in the IT revolution 

4.05 2nd  4.06 3rd  

5. Deciding on achieving global university 
objectives, national goals of education or 
Nigerian university goals 

4.01 5th  4.00 7th  

6. Deciding whether or not to include 
education sector (university education) in 
the National Council on Privatization 
(NCP) list established in December, 1990 
in pursuance of the dividends of 
privatization policy in Nigeria 

4.01 5th  4.08 2nd  

7. Deciding when to enact and implement 
deregulation policy for raised level of 
competitiveness and therefore higher 
productivity in Nigeria 

4.10 1st  4.00 7th  

8. Deciding when to enact and implement 
liberalization policy for free flow of goods 
and services from one nation to another 

4.05 2nd  4.10 1st  

 Weighted Mean 4.03 4.04 
 
Data in table 1 shows that the public and private university academic staff strongly 
believed (SB) in the items 1-8 (Mean scores 4.01,4.02, 4.00, 4.05, 4.01, 4.01, 4.10 & 
4.05) ranked 5th, 4th, 8th, 2nd, 5th, 5th, 1st , and 2nd for public university academic staff and 
(Mean scores 4.05, 4.02, 4.01, 4.06, 4.00, 4.08, 4.00 & 4.10) ranked 4th, 4th, 6th, 3rd, 7th, 
2nd, 7th, and 1st for private university academic staff. The weighted mean scores 4.03 
and 4.04 for public and private academic staff respectively are well above the criterion 
mean score (2.50). In sum, the public and private university academic staff strongly 
believed in the perspectives of university education dilemmas in the era of globalization 
in Nigeria, West Africa. 
 
Research Question 2: To what extent are terminological misconceptions of 
globalization and socio-economic factors perspectives of university education 
dilemmas in the era of globalization in Nigeria, West Africa? 
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Table 2: The Extent Terminological Misconceptions of Globalization and Socio-
Economic Factors Are Perspectives of University Education Dilemmas in the Era 
of Globalization By Public And Private Academic Staff   
                N = 5000 
S/N The extent terminological 

misconceptions of globalization and 
socio-economic factors are perspectives 
of university education dilemmas in the 
era of globalization variable 

Public University 
Academic Staff 
(n=4000) 

Private University 
Academic Staff 
(n=1000) 

x Rank 
order 

x Rank 
order 

9. Globalization as: the Americanization of 
culture, pessimism or anti-human progress, 
and form of marginalization 

4.00 8th  4.00 6th  

10. Process of systematically legitimizing, 
universalizing and institutionalization of 
the authority, power, right and liberty 
(freedom) of the USA government to rule 
the whole world for eternity (“princeps 
mundi, dues huius seculi”) 

4.01 4th  4.02 3rd  

11. The present worldwide drive towards a 
globalized economic system dominated by 
supranational corporate trade and banking 
institutions that are not accountable to 
democratic processes as national 
government 

4.01 4th  4.03 1st  

12. Inadequate supply of maintenance crew and 
computer facilities 

4.00 8th  4.01 4th  

13 Inadequate fund/high cost of purchase. 4.01 4th  4.01 4th  
14 Erratic power supply 4.00 8th  4.00 6th  
15 High illiteracy rate 4.60 1st  4.00 6th  
16 Difficulty of usage/computer illiteracy 4.30 2nd   4.00 6th  
17. Cultural background/cultural alienation 4.06 3rd  3.90 10th  
 Computer systems malfunctions 4.01 4th  4.03 1st   
 Weighted Mean 4.10 4.00 
 
Data in table 2 revealed that public academic staff held very great extent (VGE) 
opinions in all the items 9-18 (Mean scores 4.00, 4.01, 4.01, 4.00, 4.01, 4.00, 4.60, 
4.30, 4.06, & 4.01) ranked 8th, 4th, 4th, 8th, 4th, 8th, 1st, 2nd, 3rd, & 4th, respectively. Also, 
the private academic staff held very great extent (VGE) opinions in all (items 9-16 
&18) but one (item 17) mean scores 4.00, 4.02, 4.03, 4.01, 4.01, 4.00, 4.00, 4.00, and 
4.03 but 3.90 ranked 6th, 6th, 3rd, 1st, 4th, 4th, 6th, 6th, 6th, 1st and 10th. The weighted mean 
scores 4.10 for public academic staff and 4.00 for private means that both expressed 
very great extent opinions. In summary, both public and private university academic 
staff held very great extent opinions. However, the public university academic staff 
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held very greater extent opinions than the private university academic staff on the 
extent terminological misconceptions of globalization and socio-economic factors are 
perspectives of university education dilemmas in the era of globalization in Nigeria, 
West Africa. 
Research Question 3: What are the consequences of the perspectives of university 
education dilemmas in the era of globalization in Nigeria, West Africa? 
 
Table 3: The Consequences of the Perspectives of University Education Dilemmas 
in the Era of Globalization by Public Academic Staff and Private Academic Staff
                  N = 5000 
S/N The consequences of the perspectives of 

university education dilemmas in the 
era of globalization variable 

Public University 
Academic Staff 
(n=4000) 

Private University 
Academic Staff 
(n=1000) 

x Rank 
order 

x Rank 
order 

19 Global low ranking of Nigeria universities 4.00 7th  4.00 6th  
20 ‘Brain drain’ syndrome in Nigeria 

universities 
4.01 3rd  4.02 3rd  

21 Low Human Development Index (HDI) in 
Nigeria at 158th position in 2006 

4.01 3rd  4.03 1st  

22 Graduate unemployment in Nigeria. 4.00 7th  4.01 4th  
23 Students’ penchant to fizzle out of the 

dynamism of knowledge that characterizes 
the global university education system 

4.01 3rd  4.01 4th  

24 Poor standard of living in Nigeria (low 
per-capita income) 

4.00  7th  4.00 6th  

25 Prolifligate spread of ICT injures national 
morals and traditions in Nigeria 

3.60 10th  4.00 6th  

26 Wealthy nations attach ‘strings’ on 
foreign-aids to Nigeria  

4.30 1st  4.00 6th  

27 IMF imposes conditionality before 
granting loans to Nigeria 

4.06 2nd  3.90 10th  

28 USA government recommends some 
courses to be adapted in the curricula of 
Nigeria universities 

4.01 3rd  4.03 1st  

 Weighted Mean 3.97 4.00 
 
Data in table 3 showcases that the public academic staff strongly believed in all the 
items 19-24 and 26-28 (Mean scores 4.00, 4.01, 4.01, 4.00, 4.01, 4.00, 4.60, 4.30, 4.06 
& 4.01) ranked 7th, 3rd, 3rd, 7th, 3rd, 7th, 1st, 2nd, and 3rd respectively but believed (B) in 
item 25 (Mean score = 3.60) ranked 10th. In the same vein, the private academic staff 
strongly believed (SB) in items 19-26 and 28 (Means scores = 4.00, 4.02, 4.03, 4.01, 
4.01, 4.00, 4.00, 4.00 & 4.03) ranked 6th, 3rd, 1st, 4th, 4th, 6th, 6th, 6th, and 1st but believed 
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in item 27 (Mean score = 3.90) ranked 10th. The weighted mean scores 3.97 for public 
academic staff and 4.00 for private academic staff proved that whereas the public 
university academic staff believed, the private university academic staff strongly 
believed in the consequences of the perspectives of university education dilemmas in 
the era of globalization in Nigeria, West Africa. 
 
Summary of Findings 
1) The public and private university academic staff strongly believed in the 
perspectives of university education model and other dilemmas in the era of 
globalization in Nigeria, West Africa. 
2)  Both public and private university academic staff held very great extent 
opinions. However, the public university academic staff held very greater extent 
opinions than the private university academic staff on the extent terminological 
misconceptions of globalization and socio-economic factors are perspectives of 
university education dilemmas in the era of globalization in Nigeria, West Africa. 
3) Whereas the public university academic staff believed the private university 
academic staff strongly believed in the consequences of the perspectives of university 
education dilemmas in the era of globalization in Nigeria, West Africa. 
 
Discussion of Findings 
 It was revealed that the public and private university academic staff strongly 
believed in the perspectives of university education model and other dilemmas in the 
era of globalization in Nigeria, West Africa. Okunamiri (2005:56) wrote that the 
dilemma in which the educational systems in most developing countries find 
themselves arise partly from the arguments on the educational and national 
development. Writing on the dilemma of politics of public education in Nigeria, Okeke 
(2007:338) identified, among others, social change and politics of education and anti-
politics versus politics of education. The questioning of state capacity and the perceived 
challenges generated from the processes of globalization have driven modern states to 
reflect upon the ways they are managed by searching for new governance models to 
promote “good government”. Central to the debate of governance is the changing 
relationship between state and the non-state sectors and actors in terms of social and 
public policy provision. Unlike the classical approach of welfare provision, the 
globalization challenges have urged modern states to find new alternatives for 
governance (Mok, 2003:118). In order to search for new alternatives to promote “good 
governance”, different governance models are emerging: the market model, the 
participatory state model, the flexible government model and deregulated government 
model are alternatives to the traditional system (Peter, 1996 cited in Mok 2003). Also, a 
strong need to redefine the relationship between the state and non-state sectors and 
during such process of redefinition, different governance models are evolving, namely: 
the minimal state corporate governance, the new public management, “good 
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governance”, socio-cybernetic system and self-organizations networks (Rhodes 1997 in 
Mok 1996: 119). Continuing, he further stated that realizing that the state alone can 
never meet the pressing demands from the public in social policy provision and public 
management, the revitalization process of civil society is underway, therefore co-
arrangements between the state and the society is becoming a far more popular public 
policy trend. 
 

Again, it was found out that both public and private university academic staff 
held very great extent of opinions. However, the public university academic staff held 
very greater extent opinions than the private university academic staff on the 
terminological misconceptions of globalization and socio-economic factors are 
perspectives of university education dilemmas in the era of globalization in Nigeria, 
West Africa. According to Odor (2007:53 & 63) globalization means “the 
Americanization of culture, the agency of Satan, Pessimism or anti-human progress and 
form of marginalization”. Continuing, he referred to globalization as the process of 
systematically legitimizing, universalizing and institutionalization of the authority, 
power, right and liberty (freedom) of the USA government to rule the whole world for 
eternity (“Princeps mundi, dues huius seculi”). Also, the International Forum on 
Globalization defined it as “the present worldwide drive towards a globalized economic 
system dominated by Supra-national corporate trade and banking institutions that are 
not accountable to democratic process as national governments. These are 
misconceptions about globalization and they, at very great extent, account for the 
various dilemmas university administrators encounter in Nigeria, West Africa. In fact, 
Gasset and Mill in Honadle (1981:1) stated that … “When we engage in a pursuit, a 
clear and precise conception of what we are pursuing would seem to be the first thing 
we need, instead of the last we are to look forward to”. Besides, the National Teachers’ 
Institute (NTI) (2007:127 & 400), Kaduna-Nigeria posited that the constraints to 
globalization are computer-systems malfunction, inadequate supply of maintenance 
crew and facilities, erratic power supply, illiteracy and computer illiteracy, inadequate 
fund/high cost of purchase of computers, difficulty of usage; and cultural alienation and 
stereotyping (Gusen and Olarinoye, 2006:16). All these are pre-disposing factors to the 
perspectives of university education dilemmas in the era of globalization in Nigeria, 
West Africa. 
 

Finally, whereas the public university academic staff believed, the private 
university academic staff strongly believed in the consequences of the perspectives of 
university education dilemmas in the era of globalization in Nigeria, West Africa. 
Asuru (2011:5), citing the Punch Newspaper, wrote that most organizations in Nigeria 
today complain about the low quality of Nigerian graduates and how unemployable 
they are. Continuing, he maintained that Nigeria’s adult literacy level as at 2009 stood 
at 56.9% while about 10 million children are out of school and her membership of E-9, 
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i.e. the nine countries of the world with the highest number of illiterates. Also, the 
United Nations Development Programme (UNDP) (2009) revealed that Nigeria 
occupies 158th position in the list of countries whose Human Development Index (HDI) 
were compiled on the basis of data from 2007 covering 180 United Nation (UN) 
member states. 
 
Conclusion 
 It is a well-known fact that Nigeria university education is on the horns of 
dilemma, its prompting factors and consequences would be overcome as soon as the 
university administrators shift from the traditional management and conventional 
governance to New Public Management (NPM) paradigm. 
 
Implications for Management and Practice 
1) Government and university administrators should commence re-thinking and 

re-directing the general mindset of all education stakeholders by embracing 
globalization which challenges the conventional governance and traditional 
management as well as “book-teacher” models for quality university education 
in Nigeria which will help to remove certain arguments like the possibility of 
the lecturer reaching every student when lectures are going on by mere talking 
to them (dictation) without the aid of electronic device over traditional 
management and conventional governance models in Nigerian universities 

2) The federal government of Nigeria should enact enabling laws to provide for 
and protect deregulation and liberalization policies in the country. The present 
practice whereby potential proprietors and proprietresses seek government 
approval to establish private universities and the restriction of free flows of 
goods and services from one nation to another e.g. tariffs and non-tariff barriers 
is not only anti-globalization but leaves one to the avid and heated debate on 
the applicability or otherwise of globalization in Nigerian universities. 

3) Government should award contracts to certain ICT consultancy firms, both 
local and foreign, to give training to university staff in Nigeria aimed at 
equipping the staff with the skills necessary to enable them to use and manage 
the ICT resources effectively as it was practised at public universities in Kenya 
in the mid 1980’s to date. 

4) Nigeria universities should be compelled to search for alternative sources of 
funding including income-generating activities, increased support from external 
donors and restructuring and streamlining their operational activities to survive 
in a fast changing world. 

5) The international community should bear in mind that the bounties of nature 
are not equitably distributed and need to be administratively considerate in the 
conditionality attached to aids and loans to help out the developing nations in 
this global trend so that they can catch up with the developed countries. 
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